
Leaders of Relationship Building

The primary responsibility of central office staff members is to develop the collective capacity of the organization to assure that all students are successful.  One of the functions of these individuals’ work to assure the capacity of the system and the success of the students is the development of relationships of stakeholders focused on student learning.

“Location, location, location” may be the mantra of realtors, but “relationships, relationships, relationships” is the foundation of any successful organization.

Susan Scott, author of Fierce Conversations, advocates that the conversation is the relationship.  As leaders of relationship building we must ensure meaningful, two-way communication among all stakeholders for increased student learning.  We are the ones who set the expectations and provide the examples of positive internal and external communication.

As we seek to build our own competency in relationship building as well as others’ skills, we must remember to . . . 

· Live by the vision, always focusing those conversations on student learning.

· Listen!  Listen!  Listen!  Seek first to understand and then to be understood.

· Build skills in coaching (e.g., Fierce, Cognitive, Crucial) and master the ORID questioning skills shared in evaluator training.

· Build cultural competence.

We must reduce isolationism and open up practice in our buildings to direct observation, analysis, and criticism.  Richard Elmore encourages us to center group discussions on the instructional work of the organization.  To do this, direct observation of practice, analysis, and feedback must become a routine feature of our work – at every level. Our job is to help building leaders and teachers to work more collaboratively on instructional practices, to set up conditions to facilitate collaborative teamwork among adults, and foster personalized learning communities for students. As educators work together to improve their respective competencies, trust develops and simultaneously develops consistent and increasingly effective standards of practice. 

At the same time, we must increase opportunities to engage stakeholders, reflecting the demographics of our community.  As we seek out ways to develop working partnerships in the community, we need to leverage their contributions (e.g., time, dollars, expertise, experience) to expand and deepen learning opportunities in order to achieve increased learning of our students.  Questions we might answer include these:

· Do we have broad representative stakeholder groups involved in making decisions that are significant?  

· Do we participate in public conversations to understand our stakeholders’ perspectives and concerns?  

· Do we as a community address anticipated changes within our community? 

· Do we value student voices through authentic opportunities for their involvement in the organizations?

· Do we work to build trust in our schools?

Helping parents become engaged requires us to assure the development of our teachers’ competency in meaningful two-way communication, first honoring the fact that all parents want their child to succeed.  We must provide opportunities for the educators to learn about the different cultures in their buildings.  We need to structure home visits with a focus on getting to know the child – and developing meaningful relationships with parents around the child’s learning.

It is our obligation to build the skills in ourselves and in all stakeholders to assure meaningful two-way communication that impacts student learning.  It is a tremendous obligation that results in tremendous rewards – where all stakeholders are working together to increase learning.
Relationships!  Relationships!  Relationships! The conversations we have are the relationships that we build!
Descriptors Aligned with Iowa Standards for School Leaders

· Designs and implements a systems approach for effective use of data (e.g., achievement, perceptual, processes, demographics, financial) to improve improvement process. (ISSL 1a)

· Supports the collaborative, inquiry-based approach for the design and implementation of plans informed by data, addressing root causes of strengths and challenges, and including performance goal. (ISSL 1a)

· Promotes collaborative processes with staff and is involved in reciprocal relationships with principals and other leaders to learn together. (ISSL 1b)

· Utilizes theory, demonstration, practice, and feedback for professional development that substantiates the improvement initiative. (ISSL 1b) 

· Develops capacity in others to understand and increase knowledge of content and research-based best practices. (ISSL 1b)

· Creates and promotes a vision for high expectations and builds collective responsibility for the vision. (ISSL 1c)

· Operationalizes high expectations and assesses progress toward those expectations through performance assessments linked to clear standards that all must meet. (ISSL 1c)

· Eliminates initiatives that are not aligned with district goals or student learning needs and/or are ineffective in meeting those goals or needs. (ISSL 1d)

· Effectively and efficiently organizes and sustains resources, and implements processes and systems to support teaching, learning, and organizational effectiveness consistent with the district’s vision and goals and student needs.  (ISSL 1d)

· Fosters a culture where productive relationships among stakeholders charged with leading or supporting targeted change results in intended improvements/changes consistent with district’s vision and goals.  (ISSL 1c)

· Lou FIX:  Supports distributive leadership

· Provides coaching.

· Participates in co-learning while modeling willingness to change.

· Promotes communities of practice

Promotes communities of practice.

· Learning requires that supervision is frequent, rigorous, and focused on the effectiveness of instruction. Therefore, the majority of efforts of effective administrators must be on evaluating, coaching, and supporting teachers to do a first-rate job.   Learning walks is one avenue to address effectiveness of instruction, but does require central office administrators’ clear definition of attributes of quality teaching for learning as well as training and feedback for administrators in learning walks to assure a district-wide and standards-based approach in achieving the shared vision of teaching for learning.  (Iowa Teaching Standard 4)
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Sets the expectation for positive internal and external relationships to achieve organizational focus.  (ISSL 1a)


Supports he collaborative, inquiry-based approach for the design and implementation of plans informed by data, addressing root causes of strengths and challenges, and including performance goals. (ISSL 1a)


Creates and promotes a vision for high expectations and builds collective responsibility for the vision. (ISSL 1c)


Collaboratively develops and builds the capacity of others to develop performance foundations, including mission, vision, values, and beliefs in the district.  (ISSL 1d)


Fosters a culture where productive relationships among stakeholders charged with leading or supporting targeted change results in intended improvements/changes consistent with district’s vision and goals.  (ISSL 1e) 


Supports leaders throughout the district in developing and sustaining a belief-based culture that genuinely cares about students and staff.  (ISSL 2a)


Assures structures for recognition of students and staff for work well done and communication of those accomplishments to stakeholders. (ISSL2b)


Expects and supports staff members to continuously learn, reflect, and improve their professional skills. (ISSL 2c)


Provides timely, specific feedback that validates best practice, notices close approximations, and encourages reflection. (ISSL 2e)


Supports the development and maintenance of a district culture that is characterized by collegiality and collaboration.  (ISSL 2f)


Expects and supports staff members to continuously learn, reflect, and improve their professional skills. (ISSL 2f)


Makes available opportunities for stakeholders to engage collaboratively in planning professional learning opportunities. (ISSL 2h)


Provides structures for and expects participation in collaboration with colleagues to reach full implementation of new learning determine impact on students. (ISSL 2h)


Utilizes stakeholders’ feedback for continuous improvement. (ISSL 2h)


Maintains an open-door policy to stakeholders (e.g., students, teachers, parents, families, community members) to focus on students’ success. (ISSL 2i) 


Establishes structures that promote external stakeholders’ accessibility to educators.  (ISSL 2i)


Participates in and supports participation of others in activities in the school community to assure student success.  (ISSL 2j)


Supports the development and maintenance of a district culture that is characterized by collegiality and collaboration. (ISSL 2k)
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Communicates district priorities to the public.  (ISSL 4a)


Promote the involvement of students, families, and community members in decision-making processes to enhance student success.  (ISSL 4a)


Assures opportunities for parents and families to develop their own skills in providing support, assistance, and expectations for their children. (ISSL 4a)


Engages stakeholders reflecting the community’s demographics in the planning, reviewing, and decision making of issues.  (ISSL 4b and 6b)


Creates structures and partnerships for meaningful and respectful parent and community involvement in schools. (ISSL 4b)


Ensures accountability for implementation with fidelity and consistency of standardized processes and procedures for family and community involvement.  (ISSL 4b)


Collaborates with district and building administrators and community agencies in planning to serve the needs of students and address barriers to learning.  (ISSL 4c)


Sets up structures to assist families in accessing appropriate community resources.  (ISSL 4c)


Assists administrators and families in accessing community, health, human, and social resources available to students and families.  (ISSL 4c)


Assures a learning environment where school staff and families connect to put students at the center of educational decisions in order to improve opportunities for all students. (ISSL 4d)


Capitalizes on the diversity of the school community to improve school programs and meet the needs of students. (ISSL 4d)


Maintains respectful relationships in all situations.  (ISSL 5a)


Builds and sustains trust among internal and external groups. (ISSL 5c)


Builds cultural competence among stakeholders.  (ISSL 5d)


Participates in and develops the capacity of others to have difficult conversations within and outside the district, demonstrating respect for divergent opinions. (ISSL 5e) 


Works with district administrators, organizations, and stakeholders to promote learning.  (ISSL 6a)


Develops the capacity of the staff to advocate for children and families in the larger community.  (ISSL 6b)
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