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Summary of Research Based on District’s Role as

Leaders of Curriculum, Instruction, and Assessment
· Ensure alignment of curriculum, instruction, and assessment with identified district-wide standards and benchmarks at every grade level. 

· Provide resources (time, people, money, expertise) to achieve standards-based learning.
· Monitor and evaluate implementation of standards-based approaches.
	Summary of Research on Leaders of Curriculum, Instruction, and Assessment
	Resource

	· Instructional core:  the interaction of teachers and students around content

· Content:  concepts, thinking and reasoning process, skills, and procedures that students are expected to learn and apply in specific content areas and at specific grade levels. 

· Teacher:  the work teachers do to create conditions and develop student capacity to learn and apply content – based on clearly defined instructional models that inform the tasks they select/design, the pedagogy they use, how they support and monitor learning, what they expect students to complete, and how they judge and support a proficient performance.

· Student:  the work students do, with guidance and assistance from teacher, to learn and apply content, to reflect on what and how they have learned, and to be able to assess their own learning and performance against expected learning and performance.

· District provides:

· Content – development of standards in core discipline at every grade level or course, frameworks for core discipline, design/administration of summative assessment system, funding for textbooks and instructional materials, and screening of textbooks/instructional materials for alignment to standards, development of instructional guides, design/administering assessment system, development of program of study, development of standards-based lessons/units
	Achieving High Quality Teaching, Learning, and Leadership in Mathematics and Science in Kentucky by Patti Magruder, Executive Leadership Program for Educators at Harvard University in Association with the Wallace Foundation


	· Developing Curriculum Leadership and Design – The Role of Central Office

· Visionary – know when and how to lead curriculum teams; must have thorough understanding of teaching and learning issues within a specific content area and have a picture of what instruction will look like after the revision process.  Curriculum team shapes the specifics, but curriculum leader knows the destination.
	Align Design:  A Blueprint for School Improvement by Nancy J. Mooney and Ann T. Mausbach.  Association for Supervision and Curriculum Development (ASCD) (2008)

	· Central office is vital to system-wide instructional improvement:

· Assure that students have access to learning experiences connected to standards and supported by high-quality curriculum, receive instruction delivered by well-prepared staff, and are part of a system that aligns all aspects of learning to the instructional focus.

· “One-school-at-a-time” approach to instructional improvement is no longer acceptable.


	“Beyond the Emperor’s New Clothes:  The Role of the Central Office in System-wide Instructional Improvement” by Larry Leverett.  Benchmark, Volume 5, Issue 3 (Summer, 2004)

	· Iowa is committed to eliminating gaps in achievement; three districts were focus of this study – suburban, rural, and urban.  

· Suburban:  Math - 8th graders identified for special education

·      Clearly articulated six-year curriculum cycle – district wide – differentiated for gifted, special education, and/or at-risk kids; years 4-6 focus on what is NOT working and who is NOT learning.

· Rural:  Math – Low SES in grade 4

·       The elementary school provided extensive and individualized support to 4th graders who were below proficiency in math – interventions in grades 2, 3, and 4 – after-school intervention, computer-assisted programs (ALEKS, volunteers).

· Specific common approaches to breaking barriers in these Iowa schools:

· Strong, effective leadership is linked to student academic success and is vital to student achievement.

·      Promote shared mission and goals by framing and communicating a common vision and a set of clearly defined goals that determine areas in which school staff expend their resources.

· Grassroots!
	Breaking Barriers:  How Districts Have Achieved Success, prepared for the Iowa Department of Education by Mary Nistler and Rachel Trimble, North Central comprehensive Center (August, 2007)

	· Design Principles for Large-Scale Improvement in School Systems
· Maintain a tight instructional focus sustained over time
· Apply the instructional focus to everyone in the organization.
· Apply it to both practice and performance.
· Apply it to a limited number of instructional areas and practices, becoming progressively more ambitious over time.
	Building a New Structure for School Leadership by Richard F. Elmore, Albert Shanker Institute (2000)

	· Youth Engagement – Climate and culture of the learning environment where students are engaged in 1) their own learning, 2) their peers’ learning, 3) improving educational opportunities, and 4) the community.
· Must see themselves as producers and constructors of knowledge.

	Building a System of Excellent High Schools:  A Framework and Tool for Discussion and Action by Michelle Feist, Francine Joselowsky, Rochelle Nichols-Solomon, and Alethea Frazier Raynor, Academy for Educational Development and the Annenberg Institute for School Reform at Brown University (2007)

	· Seven Disciplines for Strengthening Instruction  (An outline of a system of processes and intermediate goals that contribute to the improvement of teaching and instructional leadership, and, therefore, student achievement):

·       Urgency for instructional improvement using real data

· Data are disaggregated and distributed to everyone.

· Includes for quantitative and qualitative data.
·       Shared vision of good teaching

· Get agreement about the criteria of good teaching, including a shared vocabulary that creates structure for discussion.

· Districts and schools need to define “goodness” and come to a shared understanding of what is meant by great, or even competent, teaching.

·       Meetings about the work

· All adult meetings are about instruction and model good teaching.

· The “craft of teaching” is the subject of discussion.
· Organizational focus on instruction.
· School learning walks, demonstration lessons.
· Instructional leaders – including superintendents – analyze their content and the extent to which the meetings themselves model good teaching.
·       A shared vision of student results

· Discussions around the alignment of standards for student work.
· A teacher may have taught an apparently coherent and thoughtful lesson, but the real question is what students know and are able to do as a result of the lesson.
·       Effective supervision

· Supervision must be frequent, rigorous, and entirely focused on the improvement of instruction.

·       Professional development

· On site, intensive, collaborative, and job-embedded.
· Designed and led by educators who model the best teaching and learning practices.
· Results in increased capacities and confidence of the system to get the intended results.

·       Diagnostic data with accountable collaboration

· Data are used diagnostically at frequent intervals by teams of teachers, schools, and districts to assess each student’s learning and to identify the most effective teaching practices.

· Time is built into the schedules for this shared work.

· Rigor – all about what kids can do as a result of a lesson and should inform present-day dilemma
·       Organized around complex interrelated concepts.
·       Concerned with central problems in the discipline that challenge students’ previous concepts.
·       Able to arouse strong feelings.
·       Focused on symbols and images packed with multiple meanings.
· Relevance – connecting the curriculum through real-world applications

·       Helps kids understand the purpose of learning. 

·       Motivates kids to achieve rigor.
· Respectful Relationships – finds the key to motivation 

·       Kids want teachers who care about teaching and who are challenging and competent AND they wanted to be treated with respect by their teachers – do they see them as individuals?  Do they connect with, guide, and coach them in school and life?

·       They want a teacher “who treats them with respect, explains lessons carefully, and cares personally about them.”

· Questions to ask ourselves as instructors and leaders
·       Is the instruction we see sufficiently rigorous, relevant, and respectful?

·      What do we mean by, and take as evidence for, rigor, relevance, and respectful relationships?

·       How should we weigh these categories?

·       If a lesson is highly relevant, and characterized by good relationships, can we give it a pass even though we agree it is not sufficiently rigorous?

Ultimately, the real test of rigor that all students must pass is whether they graduate college-ready and have mastered the critical competencies required today for college, work, and citizenship.

Learning walks:

· Rubrics that define attributes of good teaching 

· Shared visions of teaching and learning
	Change Leadership:  A Practical Guide to Transforming Our Schools by Tony Wagner, Robert Kegan, Lisa Lahey, Richard W. Lemons, Jude Garnier, Deborah Helsing, Annie Howell, Harriette Thurber Rasmussen.  San Francisco, CA:  Jossey-Bass (2006)


	Los Angeles Local District 3:  teach reading and math relentlessly – every day, in every school, in every classroom, in every child.
· First created a vision of district expectations, then established a structure to carry out the vision.

·     Coherent curricula throughout the district – e.g., a single standards- and research-based reading program.
·     Formative assessments – given every 6-8 weeks to assess learning and identify specific needs for professional development.
·    Practice-based professional development - Each year, teachers must participate in 5 days of differentiated professional development linked to instructional program.  Administrators must participate.  Shortened instruction days each week allow time for staff to work together to plan instruction, review data, develop learning plans for kids based on data, and reflect on own practice.
·     Active and knowledgeable school leadership - Principals need to know what improved instruction looks like.  Content experts and coaches engage principals in processes to deepen their content knowledge, review assessment data, and plan specific activities to improve teaching and learning.  Principals become leaders of professional development with support of their coach. 

·     Coherent technical assistance - The local school works collaboratively with central office to plan, implement, and evaluate the implementation of the intended curriculum.  Central office provides funding for instructional materials and trained staff, including coach coordinators, literacy experts, advisors and coaches, to support professional development.

· “Internal monitoring team” visits classrooms to assure the intended curriculum and system of teaching is being implemented, to survey school climate, and to monitor administrative practices.
	“Creating Sustainable Reform:  Five Urban Districts Implement Models for Continuous improvement and Lasting Change,” by Christopher R. Brown and David Spangler, The School Administrator (September, 2006)



	· Central Office

· Provides student performance data in useful ways and help schools use data differently.
· Facilitates school-to-school connections that would include making time for conversations about instruction.
· Changes the way student assessment is done so it is more of an aid to instruction.
· Sees students’ special needs not as a stigma but as a resource for improving instruction.
· Truly gets input from teachers and actually uses it.
· District Instructional Initiatives

· Use ad hoc committees – allowing district and school staff into relatively intense interaction over one or two semesters – especially for producing foundational instructional guidance documents (e.g., standards, proficiencies, education plans).
· Have standing committees with regular meetings.
· Have standing technical assistance structures (e.g., leadership specialists).
· Include professional development.
· Devolve resources and decision-making authority to schools.
	A Delicate Balance:  District Policies and Classroom Practice, by Lauren E. Allen, Eric Osthoff, Paula White, and Judy Swanson, Cross City Campaign for Urban School Reform (2005)


	· Grounded analytic framework:  Domains of district action are levers for system-wide instructional improvement (Quality:  coherence, professionalism/learning community, system-wide equity, sustainability)

Defining teaching and learning (clear vision of quality teaching and learning, high expectations for all students to learn to high standards, common understanding of student work, and performance that exemplifies high standards).

	Districts as Change Agents:  Levers for System-Wide Instructional Improvement by Milbrey W. McLaughlin, Joan E. Talbert, Sarah Gilbert, Amy M. Hightower, Jennifer L. Husbands, Julie A. Marsh, and Viki M. Young, Center for the Study of Teaching and Policy (April, 2002)

	· One of the eight roles of central office to meet goal of increased student achievement:

· Curriculum, Assessment, and Instruction Leader:  demonstrates ability to implement a systems approach to instruction in a standards-based environment by leading collaborative efforts to prioritize curriculum, develop aligned assessments, and plan instruction to improve student achievement.
· Sets expectations for a standards-based approach to curriculum, assessment, and instruction.

· Ensures alignment of curriculum, assessment, and instruction.

· Sets direction for the utilization of performance standards by all staff.

· Leads the learning of performance standards.

· Ensures ample opportunities for staff learning of performance standards.

· Provides resources (i.e., time, funding, scheduling, expertise, professional learning) to support standards-based learning at the district and school levels.

· Provides support and structure for the codification, implementation, and sharing of best practices across schools.

· Ensures the alignment of prioritized curriculum with stated and national assessments.
· Assists schools in mapping instructional delivery of the prioritized curriculum.

· Monitors the implementation of standards-based approaches at the district level.

· Develops benchmark assessments at the district level through collaboration with school-based personnel.

· Ensures teachers meet state and national criteria for “highly qualified.”
	“The 8 Roles of School Leaders ™ District-Level Assessment:  District-Level Leader Skills to Leverage School Performance,” by Board of Regents of the University System of Georgia (2006)



	· Common Characteristics of High Achievement Schools

· Focus on academic achievement

· Laser-like focus on student achievement.

· Data – charts, graphs, tables – displayed everywhere!

· School trophy cases full of exemplary academic work – essays, science projects, social studies papers.
· Focus on few indicators of improvement.

· “It’s not how you start here that matters, but how you finish.”

· No common intervention(s) among the schools.

· Clear curriculum choices

· More time on reading, writing, and mathematics and less on other subjects.
· Emphasis on core skills of reading, writing, and math.

· Frequent assessment of student progress and multiple opportunities for improvement

· “Penalty” for low performance is not a low grade but multiple opportunities to improve performance.

· Lots of formative assessments with assessment scoring guides.
· Coaching by teachers for improvement.
· An emphasis on nonfiction writing

· Written responses in performance assessments – required by all and for all.
· Gives better diagnostic information for teachers.
· Helps students demonstrate their thinking process.
· High emphasis on informative writing.
· Single scoring rubric – provides the standard for good writing – no compromises on expectations for quality.
· Write to think – clarify own thought processes.
· Provides teachers diagnostic information on students’ learning.
· Impacts scores in all disciplines, including science.
· Collaborative scoring of student work

· Frequent external scoring of assessments; uniform basis for scoring (80%+ inter-rater reliability).
· Regular exchanges of student papers – teachers exchange, school exchange.
· Principals took responsibility for evaluating student work.
· Clear specification in official scoring guide.
· Long-term sustainable results without proprietary programs

· No single silver bullet.
	High Performance in High Poverty Schools:  90/90/90 and Beyond by Douglas B. Reeves, Center for Performance Assessment (2003)

	· Key Factor in Success: Rigorous and Relevant Curriculum

· All students overcome barriers to access.

· Innovation in instruction to meet students where they are and enable them to make large strides.

· High expectations operationalized through performance assessments linked to clear standards that students must meet.

· Explicit teaching of intellectual and research skills.

· Focus on application of knowledge to real-world issues.

· Community service, internships, and partnerships with community groups and local colleges.

· Authentic learning experiences, including ambitious research projects.
· Teachers provide ongoing revision of work in response to feedback from peers and outside experts.

· Additional classes and tutoring supports for closing skill gaps.
· In-class and beyond-class supports in holistic and integrated way.

· Curriculum and Assessment

· Rigorous, engaging, and relevant.
· Prepares students for hands-on, minds-on learning to succeed in college and 21st century careers.
· Challenging performance-based assessments – collectively scored (resemble those in Finland, Hong Kong, Singapore, Canada, and Australia).
· Need:  Rethink your curriculum requirements – look at role of interdisciplinary and applied learning that incorporates new technologies.
· Need:  Redesign assessment system to better access and encourage applications of knowledge and skill in performance.
	High Schools for Equity:  Policy Brief – Policy Supports for Student Learning in Communities of Color by the School Redesign Network at Stanford University and Just Matters (November, 2007)



	· Instruction

· Capacity and interaction – among teachers and students around educational material.
· Teacher:  intellectual and personal resources influence instructional interactions.
· Student:  experiences, understandings, interests, commitments, and engagement.
· Materials:  what students are engaged in – texts, problems, tasks, questions.
· Instruction and Its Environments

· Schools.
· System organization.
· Coordination of instruction.
· Professional norms.
· Resources for professional education.
· Professional learning.
· Issue-attention cycle.
· Society and culture.
· Intervention

· Reconfigure instruction and its environments.
· Enactment
	Instruction, Capacity, and Improvement by David K. Cohen and Deborah Loewenberg Ball, Consortium for Policy Research in Education (1999)


	· Instruction and the Learning Process – Superintendent

· Require the district-wide use of an established curriculum aligned with district goals.

· Ensure the development and implementation of high-quality standards-based instruction aligned with district goals.

· Establish clear priorities among the district’s instructional goals and strategies.

· Require use of a process that accurately monitors implementation of the district’s instructional program.

· Ensure that the district curriculum and instructional program are designed to provide full access and opportunity to all students/student groups to meet district goals.

· Require the systemic implementation and ongoing evaluation of prevention/ intervention strategies as part of its instructional program to ensure that all students meet performance targets.

· Define and expect principals to fulfill instructional leader responsibilities.

· Require administrators and building leadership teams to take action to ensure the progress of each student toward meeting district goals.

· Instruction and the Learning Process – District Leadership Team

· Support the implementation of high-quality standards-based instruction aligned with the district’s curriculum and goals for instruction and achievement on a district-wide basis.

· Assure that the district curriculum is the curriculum used in all schools.

· Convey clear priorities among the district’s instructional goals and strategies.

· Ensure the delivery of high-quality instruction on a district-wide basis that is based on research-based practices, engages students, incorporates culturally responsive practices, and relies on ongoing assessment and progress monitoring to inform instruction.

· Implement the process that accurately monitors the district’s instructional program.

· Monitor student achievement, ensuring that school instructional practices are designed to provide full access and opportunity to all students/student groups to meet district goals.

· Ensure the systemic implementation and ongoing evaluation – of prevention/intervention strategies as part of its instructional program to ensure that all students meet performance targets.

· Require the frequent use of collaboratively developed common formative classroom assessments to gauge student progress and guide instructional planning toward meeting district goals.

· Assist administrators in fulfilling instructional leader responsibilities.

· Assist administrators and building leadership teams to effectively monitor the progress of all students in their building toward meeting district goals.

· Instruction and the Learning Process – Building Leadership Team

· Ensure that the established district curriculum is the curriculum used by all teachers in the school and ensure instruction is aligned with the big ideas and essential questions embedded in the curriculum.

· Establish priorities for instruction and achievement based on data and aligned with district goals.

· Monitor the implementation of the school instructional program and the follow-through on the implementation of the data team’s specific recommendations for instructional strategies.

· Ensure the delivery of high-quality instruction on a school-wide basis that is based on research-based practices, engages students, incorporates culturally responsive practices, and relies on ongoing assessment and progress monitoring to inform instruction.

· Require the systemic implementation and ongoing evaluation of prevention/intervention strategies as part of the building’s instructional program to ensure that all students meet performance targets.

· Require the frequent use of collaboratively developed common formative classroom assessments to gauge student progress toward meeting district goals.

· Monitor student achievement, ensuring that each student has access to high quality instruction and is making progress toward meeting the district’s comprehensive improvement plan.
	Leadership Development Framework.  Ohio Leadership Advisory Council (January, 2008)

	· Transformers vs Copers
· Transformers had explicit vision of what their school might be like and brought a “can do” attitude to their job.  They had a “vision for the kids,” a “vision for the staff,” and a “vision for the school.  Transformers focused intently on creating a culture in which each child can learn.  Giving up is not an option.”  (p 3)
· Copers were typically struggling to avoid being overwhelmed.  “They didn’t have the time or freedom, or, for some perhaps, the inclination to do more than try to manage their situation.  Whether due to circumstances beyond their control, or limitations in their own drive and sense of efficacy, there is little doubt that the copers were distracted from missions like strengthening teaching or solving academic problems.”  (p 3)
· Instructional Leadership – Talk vs Action
· Seen as top priority by the transformers; majority of efforts are on evaluating, coaching, and supporting teachers to do a first-rate job.  “The bottom line is we’re there to improve instruction so the kids can learn.  At the end of the day, with high-needs schools, it’s really about student achievement and the instruction.  If we’re not able to be in the classrooms to observe instruction and make sure . . .  students are receiving high-quality instruction, then . . . moving the budget is not going to do anything.”  The school culture must focus on “how can I have kids achieve – not whether kids [can] achieve.  As you walk into the school, the dialogue is around what to do with the given child, how do we help that child, how do we help one another as adults in the schools?” (p 4)
· Copers talked about instructional leadership but did not do much of it – just too distracted or overwhelmed by day-to-day problems.
	A Mission of the Heart:  What Does It Take to Transform a School? Insights Based on Interviews and Focus Groups with Principals and Superintendents from High-Needs Districts. The Wallace Foundation (Spring, 2008)

	· Central Office Staff Members

· Quality Teaching:  Ensure that all teachers have deep content knowledge and use research-based instructional strategies in order to effectively teach all students, emphasize the use of a variety of classroom assessments as a high priority within the district, develop skills of school administrators to promote quality teaching.


	Moving NSDC’s Staff Development Standards into Practice:  Innovation Configurations, National Staff Development Council and Southwest Educational Development Laboratory (2003)

	Levers led by principal and meaningfully involve entire school community, including students, families, teachers, and all other school staff:

1. Student Achievement-Based Learning and Teaching 

· Rigorous and goal-driven curriculum and instruction

·      Curriculum and instruction are aligned to specific student learning goals and levels of rigor that are well understood by teachers.  

·      Teachers understand rigorous school-wide goals for what students should know and do by the end of the grade level, unit of study, week, and day in a well-articulated scope and sequence of learning standards.

· Consistent across the school in how students learn

·       How students learn is increasingly consistent across classrooms including specific instructional practices, learning environment, student routines, and classroom culture, and over time a relentless focus on planning and using every minute of classroom and other instructional time.  

·       While consistent across classrooms, instruction is differentiated within a classroom to target the learning needs to help diverse children achieve high levels.

· Consistent focus on what students learn

·       What students learn is increasingly consistent across classrooms – especially in literacy and math. There is a similar blend of and time allocated to phonemic awareness, comprehension, phonics, vocabulary, fluency, independent reading of books, non-fiction writing, and acquiring content knowledge.

· Modified regularly based on data

·       Instruction is modified based on quarterly and more frequent analysis by teachers and students of real-time data on where individual students are achieving or missing very specific achievement goals.  This is always quarterly and at an end of each unit – and also includes classroom formative assessments every week or day.

· Modified by almost daily feedback

·       Instruction is modified based on daily or almost daily feedback from principal and instructional leaders as well as based on more intensive periodic classroom visits and weekly school-based professional development and common planning times that help teachers reflect, review data, and better understand desired instructional practices.  These data are often posted publicly and help focus staff on constant improvement.

· Supplemented by interventions for individual students

·       Students who have not mastered specific learning goals get supplemental, quality instruction intervention – usually in small groups and during classroom time as well as whenever possible in extended day or year.  Learning plans/Intensive assistance plans are helpful in achieving the learning.

· Supported by parental encouragement

·       Parents and other family members are valued at the school and asked to support the school’s instructional goals by encouraging their children’s focus on learning and academic achievement.  Parents are encouraged to make sure students do their homework, ask about what they learned in school, and read with them.

· Differentiated to ensure every student meets highest standards
·       There is differentiated approach for individual students – including English language learners and students in special education – so that every student’s learning needs are met and can achieve high standards.

2. Achievement and Belief-Based School-wide Culture

· Genuine care about students and academic success

· Every student sees that the school and individuals across the school genuinely care about his or her academic success and well-being.  

· High expectations and structure are important.

· Students understand their teacher, the principal, and others genuinely care about their well being and success.

· Frequent sense of fun and joy in the classroom and school – hooked to students and their learning.

· Student and staff confident they can succeed

· Every student and staff member knows that he or she has what it takes to succeed and meet high expectations based on explicit evidence of their improvement, others’ belief in them, and celebration of specific successes.

· Also, show students and staff evidence of similar schools achieving great academic success or improvements. 

· Students embrace academic success, working hard, and key school-wide beliefs and see their achievement as part of the school’s common space and life

· Every student believes that “who I am and want to be” includes embracing specific school-side values of hard work, personal responsibility, academic success, helping others, and getting on track to finish high school ready for success in college and career.  

· There is a pervasive focus in the school on academic achievement and core values.

· Ubiquitous, succinct language provides a rationale for learning and achievement and is connected to what students at a particular age care about (e.g., Knowledge Is Power, Climbing the Mountain to College, each classroom named after a college or university).

· Students are given meaningful voice and stake in the school in clearly defined ways.

· Students’ conduct permits focus on learning

· Every student understands how to act in certain clearly defined ways in each classroom and public spaces at the school.  

· There are consistent school-wide expectations and consequences and corresponding reduction of referrals of students to the principal’s office.

· Discipline handbook is widely understood and classroom expectations and rules are posted in every classroom.  

· Over time, student conduct becomes very positive because they expect that of themselves and others.

· Staff model values and feel supported by principal

· Every staff member models school-wide values of high expectations for every student and understanding that the principal and leadership team cares about and supports their well being and success in driving achievement gains for their students.
	New Leaders for New Schools:  Defining an Urban Principalship to Drive Dramatic Achievement Gains, Rand Corporation (March 10, 2008)


	· 90/90/90 Schools

· More than 90 percent of the students are eligible for free-and-reduced lunch, a commonly used surrogate for low-income families.
· More than 90 percent of the students are from minorities.
· More than 90 percent of the students met or achieved high academic standards, according to independently conducted tests of academic achievement.
· Many people assume that there is an inextricable relationship between poverty, ethnicity, and academic achievement (-.6 to -.9 effect size).  The work of Dr. Reeves and the 90/90/90 schools as well as the Milwaukee Public Schools (-.2) have proven this an incorrect hypothesis.

· Common characteristics of high achievement schools

· Focus on academic achievement

· Laser-like focus on student achievement.
· Observation throughout the schools of charts, graphs, and tables that displayed student achievement information; data about continuous improvement students had made; trophy cases full of exemplary academic work (e.g., science projects, essays, social studies papers, math papers).
· Obvious that academic performance is highly prized.
· Particular emphasis on IMPROVEMENT – usually in five areas.
· “It doesn’t matter where you are at the start – it’s where you are at the finish!”

· No special program – just consistency in a focused intervention by all the staff.
· Clear curriculum choices

· More time spent on reading, writing, and math and less time on other subjects so that in the future the other subject areas would reap the benefits of increased knowledge and skills in reading, writing, and math.  Perfect example:  Science scores improved with the emphasis in building on reading, writing, and math.

· The tests of science, social studies, study skills, and virtually every other subject area are tests of reading and writing.

· Frequent assessment of student progress and multiple opportunities for improvement 

· Penalty of poor performance is not a low grade; it’s multiple opportunities to improve performance!  Feedback becomes very important to students as they know it will help them in the “immediate future opportunities to improve.”

· Weekly assessments of student progress – constructed and administered by classroom teachers.
· Lots of “active coaching” by teachers.
· An emphasis on nonfiction writing

· Written responses in performance assessments – common in all the 90/90/90 schools – the most common characteristic!
· Provides teachers with better diagnostic information about students and helps students demonstrate their thinking process.  Only with written response from students can teachers create the strategies necessary to improve performance for both teacher and learner.

· Used common rubric for evaluating the informative writing – of all subject areas (e.g., music, art, lab report, book report) – “this is the standard for good writing, and there are no compromises on these expectations for quality.”

· Benefits:

· Kids process information in a much clearer way when they are required to write an answer.  (The Pearson correlation between writing improvement and science improvement in these schools was .74 – with no changes in curriculum and few modifications in teaching methods – e.g., addition of more writing in their science course.)

· Teachers have opportunity to gain rich and complex diagnostic information about why student respond to an academic challenge the way they do.

· Collaborative scoring of student work

· No accident of geography or classroom assignment determined expectations for students.

· Common assessment practices, including regular exchanges of student papers by teachers AND PRINCIPALS.

· Worked on “inter-rater reliability” – consistency in scoring – percentage of teachers who score an identical piece of student work the same way – aim for at least 80% as the degree of reliability.

· Must:  common agreement on the criteria on which to judge.
· Must:  clear specifications in the scoring guide itself – common definitions, for example.

· Long-term sustainable results without proprietary programs

· These schools are achieving success without proprietary programs.

· The techniques of these schools are replicable – but no need to purchase specific texts or programs to achieve the success these schools achieved.

· Non-proprietary instructional practices

· Used consistently in instruction and assessment.
· They all had standards – the difference in these schools was how those standards were implemented, monitored, and assessed.

· Data from the 90/90/90 studies

· See the Video Journals (#802 and #803) that highlight this work in Milwaukee School System.

· Kids are still poor and they are still minority – AND at least 90% of them meet or exceed the standards.

· Techniques are replicable – 7 Milwaukee schools succeeded initially – then it went to 13 schools.

· Techniques are consistent – not lurching from one fad to another – consistent with emphasis in writing in all subjects, performance assessment as the predominant method of assessment, collaboration of teachers and principals routinely using real student work as the focus for the discussion, and focus (not trying “to do it all”) on learning!

· Additional information on success in challenging school environments

· See also the work of Casey Carter – Heritage Foundation (www.heritage.org) – No Excuses – and Kati Haycock (www.edtrust.org) and the Education Trust (key variable is teacher quality, not poverty).

· While poverty and other demographic variables may be important, they are not determinative in predicting student success.

· Accountability systems, properly designed, can provide a wealth of information for those desiring to find the keys to improved achievement for all students.

· Using the 90/90/90 practices to improve achievement and close the equity gap

· “Sure it worked there, but our kids are different.”  Must ask the question on how to sustain and replicate.

· Norfolk Public Schools (Broad Award 2005) – 67% black, 28% white, 65% free and reduced.

· 100% of schools met state benchmarks in writing in all grades tested.
· 100% of high schools met state benchmarks in chemistry.

· 100% of middle schools are fully accredited in earth science.
· 100% of middle and high schools showed positive trends in reading, literature, and research.

· Schools reduced the achievement gap between white and black in grades 3, 5, and 8 – with both groups continuing to improve.

· Disciplinary actions reduced by 15%; expulsions reduced by 66%.
· Two 90/90/90 schools.
· One key to success – not the demographic variables of students nor the external variables of funding and labor agreements – was professional practices of teachers and leaders.

· Common assessments:  Kids may be over-tested but they are under-assessed.
	“The 90/90/90 Schools:  A Case Study,” Chapter 19 in Accountability in Action:  A Blueprint in Action by Douglas Reeves, The Leadership and Learning Center (2005)


	· PELP Coherence Framework – designed to help leaders effectively implement an improvement strategy by strengthening coherence among actions at the district, school, and classroom level.


	Note on the PELP Coherence Framework by Stacey Childress, Richard Elmore, Allen S. Grossman, and Caroline King; Public Education Leadership Project at Harvard University (January 31, 2007) 

	· Purpose of Leadership: improving instructional practice and performance, regardless of the role
· Anchor leadership in the focused work of instructional practice in curriculum, instruction, and assessment rather than character traits and actions of individual leaders.
· Create a culture of common expectations or commitment to district and school improvement.
· Essential Practices for District Leadership Teams:

· Instruction and the learning process

· Support the implementation of high-quality standards-based instruction aligned with the district’s curriculum and goals for instruction and achievement on a district-wide basis.

· Assure that the district curriculum is the curriculum used in all schools.

· Convey clear priorities among the district’s instructional goals and strategies.

· Ensure the delivery of high-quality instruction on a district-wide basis that is based on research-based practices, engages students, incorporates culturally responsive practices, and relies on ongoing assessment and progress monitoring to inform instruction.

· Implement the process that accurately monitors the district’s instructional program.

· Monitor student achievement, ensuring that school instructional practices are designed to provide full access and opportunity to all students/student groups to meet district goals.

· Ensure the systemic implementation and ongoing evaluation of prevention/intervention strategies as part of its instructional program to ensure that all students meet performance targets.

· Require the frequent use of collaboratively developed common formative classroom assessments to gauge student progress and guide instructional planning toward meeting district goals.

· Assist administrators in fulfilling instructional leader responsibilities.

· Assist administrators and building leadership teams to effectively monitor the progress of all students in their building toward meeting district goals.

Note:  This document also addresses essential practices for superintendents and building leadership teams.
	Ohio’s Leadership Development Framework, Ohio Leadership Advisory Council (2008)


	· 9 of 10 public school principals (92%) say that “ensuring that all teachers use the most effective instructional methods” is an essential part of being a school leader today. Similarly high numbers say that “creating a teacher selection process that ensures the best teachers are recruited to the school” and “providing professional development opportunities to enhance the skills of new or struggling teachers” are also key components.

· “It’s the instructional leadership that makes a difference.”

· Principals think teachers need to improve in discipline issues and techniques for helping struggling students.
· Principals are not getting the coaching and training they need to fulfill their role as instructional leaders.
	“The Principal’s Priority 1,” by Jean Johnson, Educational Leadership (September, 2008)



	· Practices recommended in redesigning schools for success:
· School-Level Instructional Practices:  Small learning community, school-within-a-school, interdisciplinary teaching teams, common preparation time, teacher leadership, autonomy, diverse/heterogeneous student groups, looping, differentiated staff.
· Curriculum Practices:  curriculum framework, curriculum development, curriculum alignment with content standards, clearly stated vision and mission focused on student learning, essential learnings and high expectations, career focus in all subject areas, continuous engagement in all subject areas, curriculum integration.
· Teacher-Level Instructional Practices:  teacher collaboration, continuous professional development, personal learning plans for teachers, flexible scheduling/grouping, personalizing students’ programs, personal plans for progress, personal adult advocate, family involvement.

· Assessment Practices:  course assessment program, assessment development, alignment with curriculum, accountability, frequently monitoring student achievement, reporting assessment results.
	Redesigning Schools for Success:  Implementing Small Learning Communities and Teacher Collaboration – Executive Summary by Charles E. Ruebling with Nancy A. Clarke, Frances A. Kayona, and Shirley B. Stow; The Center for School Redesign ™ (2007)


	· Establishing a Coherent Focus on Teaching and Learning

· It’s all about the instruction to increase student achievement!  So have clear targets for the learning AND THE TEACHING!  

· Focus on common principles for instruction at all grade levels and align curriculum materials and professional development with these instruction principles.

· Know what you need to do and then focus on that!  Clarity and specificity!

· Fund the way you can get to your goal!  Goals guide the budget!!  It’s about kids and their learning.

· Providing Instructional Support that Is Responsive to School Needs

· Central Office – they lead, support, and leverage school reform.  “We work to make things better at the school sites.

· School-based coaches, especially for beginning teachers.

· Principals – crucial linchpins in constructing and conveying a district theory of instructional improvement.
	Reforming Districts:  How Districts Support School Reform, A Research Report by Milbrey McLaughlin and Joan Talbert (September, 2003)

	· The Problem: Too many unrelated, unsustained “improvement” programs.
· Need unity of purpose, a clear focus, and shared values for learning.
· What is instructional program coherence?  There is evidence of the following:

· A common instructional framework guides curriculum, teaching, assessment, and learning climate.  This framework combines specific expectations for student learning with specific strategies and materials to guide teaching and assessment.

· Curriculum, instructional strategies, and assessments of students are coordinated among teachers within a grade level.

· Curriculum and assessments of students proceed logically from one grade level to the next – increasingly complex.

· Key student support programs – tutoring, remedial instruction, parent education, parent engagement – aligned with instructional framework.

· Is instructional program coherence related to student achievement?

· It assists student learning and engagement.
· It assists teacher effectiveness through increased technical resources and expertise.
· Organizing instructional program coherence in schools.
	School Instructional Program Coherence:  Benefits and Challenges – Improving Chicago’s Schools by Fred M. Newmann, BetsAnn Smith, Elaine Allensworth, Anthony S. Bryk, Consortium on Chicago School Research (January, 2001)



	Leadership Curriculum Module Summaries 0 Improving Curriculum and Instruction

· Prioritizing, Mapping, and Monitoring the Curriculum

In a world of high-stakes-testing, this module helps schools keep their curriculum on target. Participants learn the benefits of prioritizing, mapping and monitoring the curriculum and more deeply understand what they want students to learn, which learning is most important and how to know if the curriculum is being taught.

· Designing Assessment to Improve Student Learning

Schools that take an active role in designing and implementing assessment that addresses the needs of all users of assessment information can promote learning and higher achievement. The purpose of this module is to provide a series of workshops that will help school teams re-think the way they use assessments in the classroom and the school as a whole. Participants in this module, which draws on the work of Rick Stiggins, learn how to design a balanced assessment system that includes both assessment OF learning and assessment FOR learning. They also explore issues related to feedback and grading practices.
· Aligning Teacher Assignments and Student Work to Rigorous Standards

Schools may adopt standards that ask students to learn at high levels, but classroom assignments often do not match the standards. Participants learn a process that schools can use to analyze teacher assignments and student work to determine if assignments really require students to do high-quality work that helps them meet the standards.

· Personalizing School to Engage Students in Learning

When standards are raised, “safety nets” are necessary for students to achieve at higher levels. The components of effective extra-help programs, how we help students successfully make transitions from one level of school to the next, and meaningful advisement that includes parents all contribute to a personal learning environment. Participants learn how to make schools learner-friendly.

· Leading Schoolwide Literacy Initiatives

Achieving literacy for all citizens is a national problem that has become a top education priority for the federal government and for educators across the nation. School leaders must be able to recognize effective literacy instruction and observe and conference with teachers about good literacy practices. These include a complete set of complex reading, writing and language skills to help students handle a variety of texts as they go through school and beyond. This module is designed to close the gap in what leaders know about literacy and what they must know to provide literacy leadership in schools.

· Leading Schoolwide Numeracy Initiatives

Obtaining and succeeding in the jobs of today’s economy require an ever increasing breadth and depth of mathematical skills and concepts. School leaders must know how to recognize effective instruction in numeracy and encourage numeracy instruction across the curriculum. This module will help leaders close the gap in what they know and what they must know to provide numeracy leadership.

· Assessing Academic Rigor to Ensure Grade-level Proficiency and College Readiness

Rigor means having high expectations in curriculum standards, classroom assignments, ongoing assessment, and testing. Participants learn how to use tools and strategies to determine whether rigor exists in their classrooms (by evaluating the alignment among expected student learning, teaching, and assessing) and to determine whether rigor exists systemically in their schools through the use of a rigor rubric and dashboard display.
	SREB Leadership Curriculum Modules:  Professional Learning Framework and Module Summaries by Southern Regional Education Board (2009)


	· Steps to instructional improvement

· Focus on educating ALL students

· Clear vision and mission with high expectations for ALL.
· Teachers and administrators take responsibility for all.
· Curriculum and instruction geared towards ALL types of students.
· Teachers do it “through committee” and everyone is involved.
· All in building are accountable for every individual student’s learning.
· Rigorous curriculum aligned to standards

· Create in-house curriculum or adopt research-based curriculum aligned to standards.
· Train trainers and provide them with instructional coaches to effectively implement new curriculum.
· Develop formative assessments aligned to district’s curriculum and state mandates.

· Extra help for struggling students
· Quickly identify struggling students and focus help on core curriculum.

· Early childhood programs and full-day kindergarten.

· Tutoring, double periods of core classes, ELL programs.

· Before- and after-school programs.

· Summer school.
	Using Adequate Resources to Double Student Performance by Sarah Archibald and Allan Odden, CPRE Invitational Conference (February 21, 2007)


Notes for Possible Descriptors and Evidence for Standards and Criteria
Based on District’s Role in Curriculum, Instruction, and Assessment
	Standard/Criteria
	Descriptor
	Evidence
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